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Topicality of the problem appears from the educational goal — helping student to acquire the
knowledge and skills that open for him/her possibilities to create new ideas and new values, to be able
to evaluate critically every new fact and situation before accepting or denying it, to be able to
communicate with other people and work individually and in a team. The aim of the study is to pay
attention to those aspects of teacher’s professionalism that facilitate and to those that hinder the
development of student’s creativity in the pedagogical process at school.

Material and methods. Theories of creativity and constructivist learning and cooperation, the
results of unstructured interview and observation of pedagogical process.

Findings and their discussion.The creativity is a personal trait which is characterized by
novelty, originality and usefulness of ideas or products proposed. Creativity is not inborn and ready-
made but it can be stimulated if the circumstances are created.

Conclusion. There are several aspects of teacher professionalism that facilitate the creativity
of student. Attention has been focused to some problems -related . to teaching/learning aids,
teaching/learning content, usage of language in the textbooks and developing student’s cognitive
activity, critical thinking and self-esteem.
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HEKOTOPBIE ACIIEKTbI IPO®ECCUOHAJIBHOCTHU YUUTEJISA
JJIAA PABBUTUA TBOPYECTBA YYEHUKA: ITPOBJIEMbBI U PELIEHUSA

Ancnoka 3.B.
Pusicckas akademus nedazocuxu u ynpasienus oopaszo8anuem,
2. Puea, Jlameus

OnHo¥i U3 OCHOBHBIX 33a[a4 LIKOJBHOTO 00pa30BaHMs B COBPEMEHHOM MUDE SIBIISICTCS IOATO-
TOBKa YeJIOBEKa K HENPEPHIBHOMY CamMOOOPa30BaHHMIO M CaMOCOBEPLICHCTBOBAHUIO B TEUEHHE BCEH
ero Ku3HU. BaxkHoe yMeHNe yYeHHKa — Pa3BUTOE NPOIYKTUBHOE MBIIIJICHUE U TBOPUYECTBO.

Lenb cTarhbu: 00paTUTH BHUMAaHME HAa HEKOTOPBIE acCHEKTHl MPO(ECCHOHATBHOCTH YUHTEIS
JUTSL pa3BUTHS TBOPUECTBA YICHHMKA B.COBPEMEHHOM I€1arOrH4ecKoM MpoIiecce.

Martepuana u MeToabl. B crathe m3naraercsi TEOpUM TBOPUYECTBO M IMEJArOTUKH, PE3yJIbTaThl
MHTEPBUN yuuTesel 1 HaOIrOAEeHUI eJaroruuecKoro npouecca.

Pe3ysabTaThL 1 HX 00CYy:KAeHUe. V3yueHO MOHMMaHUE TBOPYECTBA, MPOAHAIM3UPOBAHBI Iie-
JAarOTHYECKUE CUTYALMH, PACKPHITHI BOBMOKHOCTH YUUTENS AJISl pa3BUTHS TBOPUECTBA YUEHHUKA, aK-
THUBU3ALIMN YMCTBEHHOH JE€ATEIHHOCTH U CAMOCTOSITEIHbHOCTH YYEHHKA B ME€Aarori4eckoM MpoIiecce.

3akarouenue. [IpogykTHBHOE MBIIUIEHHE XapaKTepu3yeTcs YMEHHUSMH IIHPOKO HCIOJIB30-
BaTh YCBOGHHBIE 3HAHMUsI, MPEOJIOJIETh Oapbep MPONLIOro OMbITa, HAWTH pa3pelieHrne MPOTUBOPEUnit
MEXIY aKTyaJIW3WPOBAaHHBIMU 3HAHUAMHU M TPeOOBaHUSMH MPOOJIEMHON CUTyallMu, OPUTHHAIBHOCTh
pewennii. [lemarory HeoOX0OMMO MOCTOSIHHO COBEPLICHCTBOBATH CBOE IENArormyeckoe HCKYCCTBO,
HAIIOJIHSS €T0 TITYOOKHM COZEPKaHUEM M U3SIIECTBOM HCIOTHEHHUS.

KiroueBble c10Ba: TBOPUECKOE ACUCTBUE, LIENEOIAratoIas s TeIbHOCTb YUUTEIs.

We live in a time we cannot expect that the world outside will conform to our needs.
There is a necessity for a skill to act creatively acquiring a skill to adapt into the society and
to see where the place is where we fit in, what we can do to satisfy our needs, how to act
making the environment around us better, how to help those people live, we are closely
connected to [1; 2].The aim of the study is to pay attention to those aspects of teacher’s
professionalism that facilitate and to those that hinder the development of student’s creativity
in the pedagogical process at school.
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Materials and methods. The exposition of the problem is based on the theories of
creativity, ideas exposed in constructivist learning and cooperation theories, unstructured
interview and the results of observation of pedagogical process.

Results and their discussion. On the basis of assumption that creativity is a personal
trait which is characterized by novelty, originality and usefulness of ideas or products
proposed [2;3], fifty two basic education teachers were interviewed to find out how teachers
understand the creativity and how they facilitate the development of this personal trait in the
pedagogical process at school. Evaluating the results of the interviews it is found out that 70%
of teachers understand creativity as the personal trait implying all the criteria mentioned. They
acknowledge that the facilitation of the creativity in the pedagogical process at school
depends on teacher’s professionalism. Other respondents’ understanding is different. 26 % of
respondents link creativity only to the study subjects of arts (literature, music, visual arts).
They think that creativity could appear in the other study subjects at school only episodically.
It should be taken into account that 4 % of the respondents state that question about the
facilitation of student’s creativity is overstated. Two respondents express opinion that
creativity in pedagogy is a modern problem, but they cannot explain it precisely. This is the
reason why these teachers do not know what to do to facilitate student’s creativity.
Observation of the pedagogical process using random sampling at schools of Latvia in lessons
of ten different study subjects from first to ninth grade, showed that in 67 % of cases the
structure of the lesson corresponds to the typical explanatory-illustrative model. This is the
model where students spend 65-70 % of the time in the lesson receiving information by
listening or reading it. The perception of the information for all the students in such lessons is
provided in absolutely equal way taking into account neither student’s skills, nor learning
experience, prior knowledge and level of skills: Only 30-35 % of the time in the lesson is
dedicated to the analysis of the information,.communication between students and teacher,
sharing opinions, analyzing, specifying it, as well as feedback. Feedback at the end of the
lesson basically help to judge how alert student has been during the process of perception of
the information, what he/she remembers.and how he/she is using the information in similar
situations. Considering students’ attention, concentration and personal interest, teacher’s
lecture or reading the text even for.a few minutes influence the results of the learning for
almost one third of all the students in the class. Students who are not able to concentrate in
such a situation because of various reasons give answers that clearly show only mediocrity or
even low results for some students when teacher asks questions, finding out how the
information has been perceived and in what quality it has been used. If we look at this
problem from the point of view of teacher and how he/she understands the creativity, we can
assure that student’s creativity was not facilitated by teacher’s planned and realized
explanatory-illustrative activity, where teacher’s main task is to explain the teaching/learning
content as clear as possible and student’s task is to perceive this content, understand and be
able to use it following the pattern. Creativity starts in the moment when there is an
environment created for students to find the information using different information sources,
when there is a necessity to evaluate it critically and use it for creating new knowledge. Thus
if explanatory-illustrative cognitive activity facilitates just the perception of the information,
remembering it, learning by doing becomes the tool to develop student’s intellectual,
emotional and social skills, his/her self-assessment skills and facilitation of divergent thinking
[1; 4; 5]. 46 % of respondents declare during the unstructured interview that it takes too much
time and it is sometimes dangerous to let the student find his/her own way in searching for
new information as the student can get non-objective information, learn to do something
incorrectly etc. It cannot be denied that in some pedagogical situations pattern is very
important, especially when the student has no experience in usage of particular
teaching/learning aids or tools, and has no skills how to gather information in a qualitative
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way and evaluate it analytically. However it should be considered that this model of the
lesson structure orientates students mostly towards the reproduction of the information and
not towards the evaluation it analytically finding causal relationship. That is why it should not
be permissible to spend so much time in one lesson on student’s perceiving, understanding
and reproducing information that is prepared in advance instead of identifying, restructuring it
basing on the individual experience, sometimes even stepping back from the basic idea,
finding new solutions. Creativity is not inborn and ready-made but it can be stimulated if the
circumstances are created. Some of the very important factors that facilitate creativity are also
student’s inner freedom to plan the time for the completion of the task, as well as wellbeing
during the teaching/learning process with the responsibility for the result of his/her own
activity [4; 5; 7].Creativity in a child is expressing already in an early childhood. A child in
ages 3 to 5 years is ready to solve different problems in an original way, create associations
and notice inter-relations between facts making grown-ups wonder. If we put a child in a
frame that is created by parents or school not letting a child to take responsibility for the
consequences of his/her action, creativity could be suppressed [7]. We can conditionally
divide teachers’ answers in two groups giving an opinion what factors facilitate student’s
creativity in the pedagogical process. The first group includes answers that correspond to the
creation of an environment that stimulates student’s creative activity. The second group
includes answers that clearly confirm that school nowadays is not able to provide everything
that is needed for the forming personality. It can only offer different opportunities to acquire
skills to learn when it is needed. According to the interviewed teachers™ answers it is possible
to facilitate student’s creativity only if such pedagogical tools are used: open questions,
problem-situations, conditions of the task that offer a student the possibility to choose the
number of activities e.tc. The observation of the pedagogical process witnesses, that student
classes are particularly heterogeneous from-the. point of view of ethnicity, experience,
individual skills and needs. In order to ensure that student feels comfortable and motivated for
the creative activity one of the aspects of teacher’s professional competence is — integration of
the teaching/learning content and the usage of the language used to acquire this content. If a
student is forced to work with a teaching/learning content that does not correspond to the
level of his/her language skills, the productivity of student’s cognitive activity is reduced,
sense of self is growing worse; student is not able to control his/her activity, he/she suffers
from failures, experiences emaotional pressure that leads also to reduction of learning
motivation, self-evaluation[8;9].The results of empirical research show that nowadays teacher
must be ready to work with students who use two languages in acquiring education content
and skill of self-organized learning process. In order to help the students, who use two
languages in learning process for different reasons, it is important that teacher has
comprehension in multiculturism, has knowledge of several languages and cultures.

Conclusions. There are differences between teachers’ opinions what creativity is, how
creativity is connected to student’s cognitive activity, what balance should there be between
the reproduction of the experience of the former generations and its critical evaluation.
Student’s creativity is facilitated by student’s inner freedom to plan the time for completing
the task, feeling comfortable during the learning process and responsibility for the result of
his/her own work. Attention has been focused to some problems related to teaching/learning
aids, account of the teaching/learning content, and usage of language in the textbooks, to find
the balance between traditional and innovative in the pedagogical process.
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