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The fifth skill is understood as an ability to function fluently in two languages alternate-
ly. This implies an ability to switch from one language to another at the moments notice,
without any preparation or thinking time. For a monolingual speaker, this means an applica-
tion of translation from (into) the first or native (L1) language into (from) the second or for-
eign language (L2).

This paper aims at examining students’ perceptions of the use of mother tongue and
translation in various linguistic situations.

The findings demonstrate that adult learners need a support of mother tongue in Eng-
lish classes, but the amount of the native language needed depends on students’ proficiency in

English.

Translation is sometimes referred to as the fifth language skill alongside the other four basic
skills of listening, speaking, reading, and writing. «Translation holds a special importance at an
intermediate and advanced level: in the advanced or final stage of language teaching, translation
from L1 to L2 and L2 to L1 is recognized as the fifth skill and the most important social skill
since it promotes communication and understanding between strangersy» [5, 61].

The issue of translation has been rather controversial and seems to be a step backwards
from the communicative approach to learning/teaching English through English. Non-native
learners realize that they need as much exposure to the L2 as possible during precious class-
room time. For a long time any usage of the L1 in class or translation has been considered as a
waste of time, and native and non-native teachers of English have been in favor of this atti-
tude and supported it overwhelmingly. It should be emphasized that translation here is used in
the meaning of the language learning tool, but not in its another meaning, i.e. as a vocational
skill that professional interpreters need to acquire .

The investigation of students and teachers attitudes toward using L1 in the L2 classroom
was carried our by Schweers [6, 6], who overviewed a number of possible applications of the
mother tongue in the L2 classroom:

e eliciting language
checking comprehension
giving complex instructions
testing
developing circumlocution strategies
negotiating of the syllabus
classroom management
language analysis
presentation of grammar rules
explanation of errors
assessment, etc.
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According to this source, there were 19 teachers-respondents, however, the number of
students-respondents was not mentioned. The major result of this reseach was a very interest-
ing fact: the majority of respondents supported the use of the mother tongue in teaching and
learning English.

New ways of treating a need for translation in language teaching are advocated by Guy
Cook indicating that communicative language teaching has prevailed for 30 years and out-
lawed the translation and explanation in the students first language, which was declared ille-
gal. According to G. Cook, bilingualism and translation in the classroom are really quite au-
thentic, together with the conscious focus on differences between languages... The notion that
a bilingual environment with a lot of translation and a lot of code-switching and focus on
form is something alien to what people are learning a language for is really quite peculiar.
G. Cook concludes that learners need a bilingual environment with a lot of translation and a
lot of code-switching and focus on form and a bit of focus on meaning and use.

Nigel J. Ross argues for translation as a useful language learning tool in the ordinary
classroom: the real usefulness of translation in the EFLclassroom lies in exploiting it in order
to compare grammar, vocabulary, word order and other language points in English and the
students mother tongue. The areas where differences occur range from relatively small points
such as false friends, through sizeable areas such as tense systems, to more complex fields
such as contrastive rhetoric. If students are aware of the differences, interference is likely to
be reduced. N.J.Ross describes some practical examples how to employ translation in teach-
ing writing, grammar, vocabulary, and idioms.

The use of translation as a discredited tool for language learning has been re-examined
lately by Daniel Linder , who claims that EL teachers often reject translation in classroom be-
cause they associate translation with the use of grammar-translation as a non-communicative
method. Another aspect of translation is its being a professional activity which requires spe-
cial training. Thus, for students, translation into English as well as literal translation into stu-
dents native tongue is professionally unrealistic task, and it should not be the focus of an Eng-
lish class. D.Linder advocates translation activities on a regular basis as natural language
learning methods for promoting contextualised language use, discourse and textual-level lan-
guage competence, and cultural transfer skills. Several practical translation activities, e.g. gist,
jigsaw, cultural, sight translations, for the English classroom have been described and com-
pared with translation in a professional context. According to D. Linder, translation activities
should be used, and they should be supported by communicative, natural language learning
methods.

Nobody would argue that human way of thinking is shaped by a mother tongue, which
always interferes with a foreign language. The interference may be positive or negative, and
the latter causes errors in a foreign language.

The term transfer is widely used to describe the issue of cross-linguistic influence. Cross-
linguistic similarities and differences can produce varied effects: positive transfer, negative trans-
fer, including underproduction, overproduction, production errors, misinterpretation.

The linguistic awareness of the L1 transfer to L2 helps learners to deal with the hazards
of using two languages alternately. In our settings, learners are rather multilingual than bilin-
gual, which involves multilingual transfer and importance of language distance. A phenome-
non of code-switching ,which is very common in multilinguals, is not a falling-back on the
native language but rather a variety of switching skills that they possess. However, in the un-
known territory of a foreign language for specific purposes, a demand for the mother tongue
seems to be welcome. One cause for such a priority is probably a storage pool in memory
linked to different languages. Another cause might be psychological. All people have a strong
interest in preserving face, which has two aspects: (1) positive face, the self-image and self-
respect that a person has; and (2) negative face, the claim to privacy, freedom of action,
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and other elements of personal autonomy. The ability to switch to a native language even for
a short time allows learners to preserve face, get rid of anxiety, build confidence and feel in-
dependent in their choice of expression. It is noteworthy that in teaching / learning English
there has been a long-felt dissatisfaction, mainly on the students’ part, about excluding or
minimal use of translation in mastering complex issues. Learners constantly wanted to check
the exact meanings of the occurring terms in their native language by consulting bilingual dic-
tionaries or asking for teacher’s explanations.

There is an opinion that rigidly eliminating or limiting the native language does not ap-
pear to guarantee better acquisition, nor does it foster the humanistic approach that recognizes
learners’ «identitiesy.

In the coming years of greater mobility of population, successful multilingualism, on
the one hand, and on-going maintenance of minority language within a single dominant lan-
guage in the community, on the other hand, will increase. Undoubtedly, the necessity for peo-
ple to be able to function fluently in a few languages will rise. The issue of the fifth skill a
proficient use of several languages — in teaching/learning a foreign language will become
even more important in the future than it is now.

Based on this paper considering implications of an understanding of the importance of the
fifth skill for the acquisition of a foreign language the following conclusions have been drawn.

The teachers attitudes to the use of learners native language in the classroom on the tertiary-
level have undergone significant changes from a complete denial to a reluctant acceptance. The
majority of teachers support the limited use of translation in the ESP classroom and agree that L1
assists students in learning a foreign language. The prohibition or avoidance of the mother tongue
minimizes the effectiveness of its learning. Use of translation helps develop bilingualism due to
learners ability to recall appropriate word networks spontaneously.

The fifth skill of being able to function fluently in two or more languages alternately is
becoming an important part of learning a foreign language and needs promoting within the
framework of communicative language approach.
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Ba:kHOCTb IATOr0 HABBIKA IJIS1 OBJIAJEHUSA HHOCTPAHHBLIM fI3LIKOM

Knioueswie cnosa: podﬂoﬁ A3bIK, MENHCBA3bIKOBOE cxodcmeo, S3bIKOBOIU neperoc, ounum-
26U3M, A3bIKOBAS CUmMyayusl.
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1100 namvim HABLIKOM NOHUMAEMCS CHOCOOHOCMb C80000HO pabomams ¢ 08YMsl A3bl-
KAMU 0OHOBDEMEHHO 8 3A8UCUMOCTU OM CUumyayuu ooujenus. Imo noopasymesaem cnocoo-
HOCMb NEPEKTIOUAMbCS C 00HO20 A3bIKA HA OPY20U 8 HYICHBIN MOMEHM Oe3 npedsapumenbHou
NOO20MOBKU U 8peMeHU Ha 000YyMbl8aHle.

s 2060psugeco Ha 00HOM A3bIKE MO O3HAYAEm NPUMeHeHUe nepesoodd C(Ha) nepeozo unu
pooHnoeo (L1) azvika na(c) emopotu unu unocmpantulil A3k (L2).

Lenvto OanHol cmamvu A615€mMcs U3yueHue BOCHPUAMUs CIYOeHMAMU UCNOIb308AHUS
POOHO20 A3bIKA U NEPesood 8 PA3IUYHbBIX A3bIKOGLIX CUMYAYUSX.

Tonyuennvle OanHbie NOKA3LIBAIOM, YMO B3POCIbLE VUAUUECST HYHCOAIOMCSL 8 NOOOEPIHCKE
POOHO20 S3bIKA HA 3AHAMUSAX NO UHOCMPAHHOMY (AH2IULCKOMY) S3bIKY, HO HeoOX0OUMblil
00beM POOHO20 SA3bIKA 3A6UCUM OM YPOBHSL BLAOEHUSL NOCIEOHUM.

O. A. Knumkosuy, U. 5. Kypam, C. M. SIkoBieB
Butebckuii rocynapcTBeHHbIN yHUBepcuTeT uMeHu [1. M. Marmmeposa
e-mail: olga-klimkovich@mail.ru

VAK 811.161.1°243:378.147:371.33
Juajior Ha 3aHATHAX N0 PYCCKOMY SI3bIKY KAK HHOCTPAHHOMY

Knrouesvle cnosa: ouanoe, memoouxa npenooasanus, pyccKuii s3vlKk KaKk UHOCMPAHHULLL,
nocied08amenbHOCHb, SManbL.

B cmamve paccmampusaromes obugue 3aKOHOMEPHOCMU HOPMUPOBAHUSL KOMMYHUKAMUG-
HbIX HABBIKOG, CHeyUuGUKa OUanocuieckoti pedu, aHalusupyomes yueoHvie nocoous, npeoHasHa-
yeHHble 0715 pa36uUmMusl HaeblKO8 2080PEHUS, NPUBOOSINCI NPUMEPLI BOSMONCHBIX 3A0AHUI.

Bo3moxHOCTh 00y4€HNsI HHOCTPAHHOTO CTY/IEHTa Ha MIEPBOM Kypce OeI0pyCcCcKOro By3a
IIPEIIoJIaraeT, 4YTO UM YCBOEH PYCCKHMH S3bIK KaK MHOCTPAHHBIN HAa YPOBHE IIOPOTrOBOM KOM-
MYHHUKaTUBHOM J10CTaTOYHOCTH. TpeOoBaHUs yKa3aHHOI'O YPOBHS OIPENENSIOT, KAKUMHU Ha-
BbIKAMU B 00JIaCTH YTEHMs, MMCbMA, ayJJUPOBaHUS M TOBOPEHHs JOJKHBI 00J1a1aTh 00y4daro-
muecsi. ['oBopenue siBisieTcs: OAHUM U3 Hamboliee clokHbIX acriekToB o0ydenus: PKU. Tlpen-
I0JIaraeTcsl, YTO MPH MOCTYIJIEHUU B YHUBEPCUTET CTYAECHT BJIAJI€ET HaBBIKAMH MOHOJIOTHYE-
CKOHM M JUAJIOTMYECKON pedyH, KOTOPhIE MMO3BOJISIIOT €EMY JIOCTATOYHO CBOOOIHO BECTH KOMMY-
HUKAIMIO KaK Ha Mpo¢ecCUOHANIbHbIE, TaK U Ha OBITOBBIE TeMbl. YaCTUYHO 3TO OOBSICHSIETCS
TEM, 4TO TPAJULIMOHHO Ha 3aHATHAX 110 PKU u3ydaercs rpammaTudecknii MaTepuall, pouc-
XOJIUT 3HAKOMCTBO C HOBOM JIEKCUKOU, (POPMHUPYIOTCSL HaBBIKU pabOThI C TEKCTOM, B TO BpeMs
KaK JUIsl y4acTHsl B PEYEBBIX CUTyalUsIX HEOOXOAMMO (OPMUPOBAHUE HABBIKOB ayJAMPOBAHUS
Y aBTOMAaTHU3allisl PEUEBBIX HABBIKOB. [103TOMY CI0XHOCTH BBI3BIBAET HE TOJIBKO MOHOJIOTH-
YeCKasl peuyb Ha 33JaHHYIO TEMY, HO U YYaCTHE B PA3JIMYHOIO poja AUAIOrax, KOTOPHIE CBA3A-
HbI ¢ Y4€OHBIMU U OBITOBBIMHM CUTYaLUsIMHU. XOTSI «00y4EeHHE PEeUeBON JEATENbHOCTH Ha UHO-
CTPaHHOM $I3bIKE€ B OOJIBIIMHCTBE CIy4aeB MpEAIojiaracT oBJjiaJleHUEe YMEHHUSIMHU M HaBbIKAMU B
HanboJiee eCTECTBEHHOHN (popMe — qUaNorHyeckon» [2], y MHOTHX 00y4aroMxcsl y4acTue B Jaua-
JIorax BBI3BIBAET OIPEEIIEHHbIE TPyIHOCTH. Hepenko ypoBeHb BiaieHUs THATIOTHYECKON PEUBIO
ABJISIETCSl BOKHEHMIIMM IIOKa3aTeNeM sl ONPENENIEHUsI TOrO, 3HAET JIM MHOCTPAHEL PYCCKHUM
A3bIK, TAK KAK UMEHHO JIMAJIOT SIBJISIETCSI OCHOBHOM (DOpMOI KOMMYHUKAIIHH.

Bonbiie Bcero HHOCTpaHHOMY 00yYaroIIeMycsl XOUeTCs FTOBOPUTH Ha PYCCKOM SI3bIKE, U
00JIbIIIE BCETO €ro MyraeT MMEHHO 3TOT acnekT. KpoMe Toro, cieayer OTMETHTh, YTO MHOTHE
CTYAEHTHI cefiuac He MPUEMITIOT aOCTPAKTHOI'O M3yuYeHHsl TPaMMaTHYECKOro Marepuania, 3a-
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