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Films as a means of teaching Russian as a foreign language
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In the article the author considers the issues related to the training of foreign citizens in
the Russian language. As you know, speech mechanisms formed in the native language can
never be automatically transferred to any foreign language. In his native language, a person
easily distinguishes sounds, words, intonation, and in a foreign language it is associated with
a number of problems. Watching movies, performing a number of tasks of different levels of
complexity, will contribute not only to the development of language skills, but also help to
form new background knowledge.
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The article deals with the peculiarities of teaching English grammar to Chinese stu-
dents and methodological recommendations for overcoming difficulties in the process of
grammar habits development.

In order to understand a language and to express oneself correctly one must assimilate
the grammar mechanism of the language studied. Indeed, one may know all the words in a
sentence and yet fail to understand it if one does not see the relationship between the words in
the given sentence. And vice versa, a sentence may contain one, two, and more unknown
words but if one has a good knowledge of the structure of the language, one can easily guess
the meaning of these words or at least find them in a dictionary. No speaking is possible
without grammar mechanism-development. If a learner has acquired such a mechanism, he
can produce correct sentences in a foreign language. So, students need grammar to be able to
aud, speak, read, and write in the target language.

The chief difficulty in learning a new language is that of changing from the grammatical
mechanismof the native language to that of the new language. Indeed, every language has its
own way of fitting words together to build up a sentence. But sometimes learners have to
overcome a lot of difficulties to master new grammar categories.

The English tense system presents a lot of trouble to Chinese-speaking students because of
the difference which exists in these languages with regard to time and tense relations. In fact, there
IS no tense system in the Chinese language, the tense correlation is expressed by means of the pure
infinitive and different adverbial modifiers of time, such as “yesterday”, “tomorrow”, “today”,
“now”, etc. For example, the student cannot at first understand why he must say | have seen him
today and | saw him yesterday. For him the action is completed in both sentences, and he does not
associate it in any way with today or yesterday. So he has to learn that the verb in the English
language has the following grammatical categories: person, number, tense, aspect, voice and
mood. The other difficulties are: the morphological structure of the verb (simple, derived,
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compound, composite); the basic forms of the verb (the infinitive, participle I, participle I1);
regular and irregular verbs; notional, auxiliary and link verbs; etc.

The sequence of tenses is another difficult point of English grammar for Chinese-
speaking students because there is no such phenomenon in their mother tongue.

In English, word order is far more important than in Chinese. The word order in Tom
gave Helen a rose indicates what was given (a rose), to whom (Helen), and by whom (Tom).
If we change the word order and say Helen gave Tom a rose, we shall change the meaning of
the sentence. In Chinese the word order is not so strict.

The inversion of the subject and finite verb in Are you ... indicates the question form.
When speaking English Chinese students often violate the word order which results in bad
mistakes in expressing their thoughts.

The use of modal verbs in various types of sentences is very difficult for the Chinese
learner. For example, he should differentiate the use of can and may, then he should
remember which verb must be used in answers to the questions with modal verbs. For
instance, May | go home? — No, you mustn't. May | take your pen? — Yes, you may. Must | do
it? — No, you needn't.

Chinese students find some specific use of the infinitive, participial, gerundial
constructions difficult. For example: |1 saw him run (running). | want you to go there. They
were seen to arrive. After finishing their work they went home.

The most difficult point of English grammar is.the article because it is completely
strange to Chinese-speaking students. The use of the articles and other determiners comes first
in the list of the most frequent errors. Students are careless in the use of "these tiny words"
and consider them unimportant for expressing their thoughts when speaking English.

English grammar must begin, therefore, with students’ learning the meanings of these
structural words, and with practice in their correct use. For example: This is a pen. The pen is
red. This is my pen and that is his pen.

Correct selection of grammar teaching material is the first step towards the elimination
of mistakes. Since graduates are -expected to acquire language proficiency in aural
comprehension, speaking and reading, grammar material should be selected for the purpose.
There exist principles of selecting grammar material both for teaching speaking (active
minimum) and for teaching reading (passive minimum). The main one is the principle of
frequency, i.e. how frequently this or that grammar item occurs. For example, the Present
Indefinite is frequently used both in conversation and in various texts. Therefore it should be
included in the grammar minimum. For selecting grammar material for reading the principle
of polysemy is of great importance. Students should be taught to distinguish such grammar
items which serve to express different meanings.

There are . various approaches to the problem how learners should, whatever the content
of the course, assimilate the ways of fitting words together to form sentences and to be able to
recognize grammar forms and structures easily while listening and reading, to reproduce
phrases and sentences stored up in their memory and to say or to write sentences of their own,
using grammar items appropriate to the situation.

So, teaching grammar should be based upon the following approaches to overcome
difficulties [1]:

1. Conscious approach to teaching grammar. This means that in sentence patterns
teaching points are determined so that students can concentrate their attention on some
elements of the pattern to be able to use them as orienting points when speaking or writing the
target language. For example, | can see a book. | can see many books. The man asked for your
telephone number. The man was asked for your telephone number.

The teacher draws students' attention to the new element in the sentence pattern. The
teaching point may be presented in the form of a rule, a very short one. It is usually done in
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the mother tongue. The rule helps the learner to understand and assimilate the structural
meaning of the elements. It ensures a conscious approach to learning. This approach provides
favourable conditions for speedy development of correct and more flexible language use.
However it does not mean that the teacher should ask students to say this or that rule. Rules
do not ensure mastery of the language. They only help to attain a practical goal. If the learner
can recognize and employ correctly the forms that are appropriate, that is sufficient. When the
learner can give an ample proof of these abilities, we may say that he has fulfilled the syllabus
requirements. Conscious learning is also ensured when a grammar item is contrasted with
another grammar item which is usually confused. The contrast is brought out by means of
oppositions. For example: | get up at 7 o'clock. — It's 7 o'clock. I am getting up (Present
Indefinite is contrasted with the Present Continuous). The teacher must realize the difficulties
the sentence pattern presents for students. Comparative analysis of the grammar item in
English and in Chinese or within the English language may be helpful. It is necessary to think
of the shortest and simplest way for presentation of the new grammar item.

2. Practical approach to grammar assimilation. It means that students learn those
grammar items which they need for immediate use either in oral or written language. For
example, from the first steps of language learning students need the Possessive Case for aural
comprehension and speaking about things or objects which belong to different people,
namely, Mike's textbook, Ann's mother, the boys’ room, etc. Students learn this grammar item
in situations, e.g. the teacher takes or simply touches various things and says This is Nina's
pen. That is Sasha's exercise-book, and so on. Actually, the teacher must look through the
textbook and other teaching materials and find those situations which can ensure
comprehension and provide the usage of the item [2].

3. Structural approach to teaching grammar, i.e..grammar items are introduced and drilled
in structures or sentence patterns. It has been proved and accepted by the majority of teachers and
methodologists that whenever the aim is to teach students the command of the language, and
speaking in particular, the structural approach meets the requirements. Students are taught to
understand English when spoken to and to speak it from the very beginning. This is possible
provided they have learned sentence patterns and words as a pattern and they know how to adjust
them to the situations they are given. The structural approach to grammar teaching allows students
to make up sentences by analogy, to use the same pattern for various situations.

4. Differential approach to teaching active grammar (grammar for conversation) and
passive (grammar for reading). Grammar items students need for conversation are taught by
the oral approach, i. e. students aud them, perform various oral exercises, finally see them
printed and write sentences using them. For example, students need the Present Perfect for
conversation. They listen to sentences with the verbs in the Present Perfect spoken by the
teacher or the speaker and relate them to the situations suggested. Then students use the verbs
in the Present Perfect oral exercises, and finally they read and write sentences in which the
Present Perfect is used. Grammar items necessary for reading are taught in the process of
reading. For instance, students are going to read a text in which verbs in the Past Continuous
occur.” At present they do not need this tense form for conversation. They need it for
comprehension of the text only. Since students are familiar with the Present Continuous, they
can easily grasp the meaning of the new tense form and understand the sentences while
reading the text. The teacher may ask them to copy the sentences out of the text in which the
Past Continuous occurs and underline the elements which signal the Past Continuous Tense.

So, to overcome difficulties when mastering new grammar categories the following
recommendations may be useful. While preparing for the lesson at which a new grammar
item is to be introduced, the teacher must realize the difficulties students will meet in
assimilating this new element of the English language. They may be of three kinds:
difficulties in form, meaning, and usage. The teacher thinks of the ways to overcome these
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difficulties: how to convey the meaning of the grammar item either by means of situations or
with the help of the mother tongue; what rule should be used; what exercises should be done,
their types and number. Then he thinks over the sequence in which students should work to
overcome these difficulties, i.e. from observation and comprehension by conscious
differentiation, imitation, substitution and transformation to usage in conversation
(communicative exercises). Then the teacher considers the form in which he presents the
grammar item — orally, in writing, or in reading. And, finally, the teacher plans students'
activity while they are learning this grammar point: their individual work, collective work,
work in unison, and work in pairs, always bearing in mind that for assimilation students need
ample examples of the sentence pattern in which this grammar item occurs.
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OcobennocTH 00y4eHHsI TPAMMAaTHKeE AHIVIMHCKOIO A3bIKA
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Knioueswvie cnosa: epammamuxa, kumatickue yyawuecs, mpyoHocmu, no0xXoovl, Memo-
ouyeckue peKkomeHoayuu.

B cmamve paccmampusaiomcsi 0cobeHHOCHU O0OYYeHUs 2pAMMAMUKe aHSAUNCKO20
AZBIKA  KUMAUCKUX YYAWUXCS, OQIOMCA MEmooudecKue peKoMeHOayuu no npeoooeHuo
mpyoHocmell 8 npoyecce GopMupoBaHUs 2pAMMAMULECKUX HABIKOB.
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MecTo poaHOro sis3bika B (pOpMHUPOBAHUY JHHIBONPO(ECCHOHAIBLHON KOMIIETEHIIUH
CTYAEHTOB TEXHHYECKUX BY30B

Knrouesole cnosa: npogeccuonanvroe nune6006pazosanie, n00xXo0, poOHOU A3bIK, UHO-
CMPAHHBLIL A3bIK, MEXHUYECKUU B)3.

B cmamwe paccmampusaemces cneyugura 00yuenus UHOCMpAHHOMY A3bIKY CHYOEHMO08
MeXHUYECKUX CneyuanbHoCcmell, onpeoensemcs Mecmo pooH020 A3bIKA 8 NPoyecce 061a0eHUs
UHOCMPAHHBIM AZIKOM 00YUAIOUWUMUCS 21020 NPOPUIIA, NPeonasaemcs CuHme3 KOCHUMUG-
HO20 U KOMMYHUKAMUBHO20 NOOX0008 0151 2heKmueHol KOMMYHUKAMUSBHOU 0esmenlbHOCU
HQ'CO3HAMENbHOU OCHOGE.

[Tpouecc MTMHIBOOOpa3OBaHUs B TEXHUYECKUX BY3aX CO3/1a€T YCJIOBHS JUIsI CaMOpa3BU-
THUS JIMYHOCTH OyIyIINX WHKEHEPOB, (PM3UKOB, MATEMAaTHKOB Y€pe3 OCBOCHHE HHOCTPAHHOTO
A3bIKa, MO3BOJISASL (POPMHUPOBATH 3HAHHUEBbBIE, pe(IIEKCUBHBIE, MUPOBO33pEHUYECKUE MTOTPEOHO-
cTi. B 1enomMm, pa3zBuBaeTcs sMOIMOHANbHAS cepa IMUHOCTH, (hopMuUpyeTcss oopas npodec-
CUU U pa3BUBAeTCs NMPoQecCHOHATbHOE MBIIUICHHE, (POPMHUPYIOTCS 3HAUMMbIE KOMIIETEHIIUH.
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