APKOCTb, KPAaCOYHOCTb, JOCTYIHOCTh MaTepHala. YYaCTHUKHM IPOEKTa IOKA3aJId BBICOKUI
YPOBEHB BJIAaJICHUS PYCCKUM SI3BIKOM.

Heo06xoauMo OTMETHTH, UTO MPOEKT MPEJCTAaBIsAET COO0H padoTy, B KOTOPYIO BIOXKEHO
MHOI'0 YCWIHH U TpyJa.

[TpoexTHas paGoTa MOBBIIAET MHTEPEC YHYAIIMXCS K M3YYEHUIO PYCCKOIO s3bIKa Kak
MHOCTPAHHOIO ITYTEM Pa3BUTHS BHYTPEHHEW MOTHUBALIMU; PA3BUBAET y CTYACHTOB TBOPUYECKHE
CIIOCOOHOCTH, HaBBIKH UCCIIEJOBAHUS, YMEHUE BBIPA3UTh C€0sl, pacIIUPSET SI3bIKOBbIE 3HAHUS,
IIOJIy4YEHHBIE Ha IPYTUX NPEAMETaX.

Takum 00pa3om, METO MPOEKTOB PACIIMPSET KPYro3op CTYIEHTOB, YUYUT padOTaTh B
COTPYAHUYECTBE, YIIIyOJseT 3HaHUA 110 UCTOPUU U KYJIBType CTpaHbl, B KOTOpOoi oHU 00y4a-
1orcs. Ham npoekr, «I'opox, B KOTOPOM s y4ych», HMEET NpakTHuYecKoe ApuMenenue. C yc-
IIEXOM HUCIOJIb3YETCs Ha 3aHATHUAX MO CTPAHOBEICHUIO, HPABCTBEHHBIX Oecefax, KypaTOpCKUX
gacax, MEpONpUATHIX, ITOCBALEHHBIX [[HIO ropoza.

VIMeHHO NpOoeKTHas AeATeNIbHOCTh KaK 0/1Ha U3 (opM yueOHOM AeATeNbHOCTH ClIOCOOHa
caenath y4eOHBIN Mpouecc A CTYASHTOB JMYHOCTHO 3HAYMMBIM, B KOTOPOM OHH CMOTYT
IIOJIHOCTBIO PACKPBITH CBOW TBOPYECKHMI NOTEHLMAJN, NPOSBUTH CBOW HCCIIEIOBATEIbCKHE
CIOCOOHOCTH.
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From the practice of using the project method in the classroom
in Russian as a foreign language
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The article considers some aspects of using the project method. An example of using
one project type at the lessons of Russian as a foreign language on the theme “The town [
study at” is given in the article.
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Authentic reading text in teaching foreign language
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This article discusses one of the most important aspects of teaching foreign languages —
reading, which is both a teaching goal and aids. The theoretical part of the article includes an
overview of the major classifications of reading as a tool of teaching foreign languages. In
the practical part the emphasis is on reading authentic literary texts, which, according to the
authors, allow students to expand vocabulary, instill a framework for the analysis of a literary
text in them, teach them to work with the dictionary.
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In the context of the current world situation, foreign languages at the present stage
become an integral part of our lives. This is primarily due to the processes of globalization,
when there is a mixture of cultures, mentality, the penetration of the elements of some
languages into others. New conditions of life are being formed, and man, thanks to the
knowledge of a foreign language, has the opportunity to find his place in a new society. That
is why foreign languages occupy such an important place in the context of modern education.
In this connection, the question arises of effective means of teaching a foreign ‘language,
expanding the scope of a school or university curriculum for foreign languages, which will
contribute to a broader knowledge of the culture and history of the country of the studied
language, and, consequently, a deeper understanding of the mentality of a particular people.
To expand the idea of the picture of the world of a particular country is called upon to help
literature, namely authentic artistic texts. In terms of owning a foreign language, reading the
original unadapted texts expands the vocabulary of the learner, instills the skill of analyzing
authentic material, and also improves the communicative abilities of students, which will
enable them to communicate more successfully with representatives of a particular nation and
to adapt more easily in the conditions of world integration [3].

Reading is an independent type of speech activity that provides a written form of
communication. It occupies one of the main places for use, iImportance and accessibility.
Reading refers to receptive types of speech activity, since it is.associated with the perception
and understanding of information encoded by graphic signs. In reading, a meaningful plan
(that is, what this text is about) and a procedural plan (how to read and voice the text) are
singled out. In the content plan, the result of the reading activity is an understanding of what
has been read; in the procedural - the process of reading, that is, the correlation of graphemes
with morphemes, the formation of holistic methods for recognizing graphic signs, the
formation of internal speech hearing, which finds expression in reading aloud and to oneself,
slow and fast, with full understanding or with general coverage. In the structure of reading as
an activity it is possible to single out the motive, purpose, conditions and result. Mobility is
always communication or communication by means of a printed word, the goal is to obtain
information on the question that the reader is interested in. The conditions for reading include
mastering the graphic language system and information extraction techniques. The result of the
activity is the understanding or extraction of information from the read with varying degrees of
accuracy and depth. In the process of teaching a foreign language at school, reading, like
speaking, serves as a goal and means: in the first case, students must master reading as a source of
information; in the second - to use reading for better mastering of linguistic and speech material.
The use of reading as a source of information generates the necessary conditions to stimulate
interest in learning this subject in school, which the student can satisfy on his own, since neither
the interlocutor nor the listeners are required for reading, but only a book is needed. Mastering the
ability to read in a foreign language makes real and possible the achievement of educational,
educational and developmental goals of studying this subject.

In this article we will focus on reading as an essential means of teaching a foreign
language. The ability to read enables students to enrich their spiritual world, develop the
ability to adequately assess information flows. As a kind of independent speech activity,
reading aims to be able to read an unfamiliar text, extract necessary information from it and
use it for various purposes. Human speech activity is the most complex and most widespread.
Without it, no other activity is possible, it is the basis of another human activity[1].

The main goal of teaching a foreign language in an average general education school is
the formation of students' ability to understand and tolerate attitudes toward representatives of
a different culture. Proceeding from this, the role of a foreign language as an academic subject
is realized in a completely new way. After all, language is the conductor of the culture of this
or that people for other cultures and peoples. It provides students with direct access to the
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immense wealth of this people, is an important means of mutual understanding and
communication among representatives of various cultural communities.

Through viewing reading, students get a general idea of the content and subject matter
of the text. The reader can also find certain information, on the basis of which he determines
the expediency of further study of the text[3].

Through studying reading, students distinguish main information from secondary
information. The reader reveals the meaning of the text through attentive reading, analysis,
translation with a dictionary, etc., and also critically comprehends the reading and formulates
his own point of view on what has been read, which is reflected in the future inretelling and
discussion:

1) Answer the questions

2) Guess the meaning of the following words from the Chapter

3) Study the following words and their pronunciation. Then place them into 3 groups —
nouns, adjectives, verbs.

4) Study the pronunciation of the geographical locations from the Chapter. What parts
of England are these places located in? Use reference books to help you.

5) Study the pronunciation of these proper names..Who were these historical
personalities? What were they famous for? Use references if necessary.

6) Guess the meaning of these words, choose from the two possible meanings. Then
check with the dictionary. What helped you to guess it right?

7) Guess the meaning of these words from their root-word. Pay attention to the part of
speech and the prefix/ suffix / preposition used. Then check with the dictionary.

8) Place these compound words into two. groups — nouns and adjectives. Guess their
meaning from their components, then check with a dictionary, e.g. coal-barge, elm-tree etc.

9) Do you know these historical personalities/terms/ places/ dates? Use reference books
to help you.

10) Look at the following proper-names of historical importance mentioned in the text.
Try to match each name given on the left with the brief description of personality and
bibliographical details on the right. Then check with the reference book.

The Reading and Comprehension section checks the correctness and accuracy of
understanding the chapters' episodes. Exemplary exercises and tasks aimed at achieving the
goals set in the text section:

1) Read the Chapter and put these events from the Chapter in the correct order

2) Read the Chapter and find the answers to the following questions.

3) Read the Chapter and say if these statements are true or false (T/F)

4) Read the Chapter and find out why the author mentions these people and things

5) Read the Chapter and put the events in the correct order to make the plan of the
chapter

6) Read the Chapter and say what events took place in the chapter at these places

7) Put the following sentences in the chronological order according to the content of the
text

8) Put the place names specified in the pre-reading part in the order that makes up the
route of the three friends travel from the starting location to the destination

Section Vocabulary Work focuses on the most common language units and trains the
skill of using them on the example of written exercises. Exemplary exercises and tasks aimed
at achieving the goals set in the section «Working with an active lexical stock»:

1) Give Russian equivalents to these diseases mentioned in the Chapter

2) Find synonyms/antonyms to the following words from the Chapter

3) Work with a dictionary or a reference book and find out the meaning of the following
abbreviations and measurements
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4) Give English equivalents to the verbs, which imitate the sounds (onomatopoeia)

5) Match the adjectives and nouns (sometimes more than 1 variant is possible)

6) Fill in the gaps in the sentences with appropriate words/ combinations in the correct
form

7) Match the words with their translation and synonyms

8) Match these adjectives with nouns to make appropriate collocations

9) What words are these compound adjectives / nouns formed from? Can we guess their
meaning from the components they are made from? Divide the words into two groups — nouns
and adjectives

10) Match these words from the Chapter with their definitions

11) Put the suffixes into the table according to the part of speech they make (nhoun,
adjective, verb, adverb)

12) Translate the following sentences from Russian into English using the words from
the text given in brackets after the sentences. Then check up your translation with the original
sentences from the text

13) Write down appropriate compound adjectives (e.g. left-sided) for the following
definitions

14) Try to match the place name given on the left with its description from the text on
the right

15) Put the following summarized sentences in the chronological order according to the
content of the text

The Speaking and Analysis section focuses. on individual stylistic features of the
chapter, and also offers a number of tasks for the prepared (using speech patterns) and free
speech. Exemplary exercises and tasks aimed at achieving the goals set in the section
«Speaking and Analysis»:

1) Read the passage from the Chapter. Pay attention to the underlined words. What
impression does one get after reading the passage? What words make you feel so?

2) How many diseases are mentioned in the passage? Why? What effect is achieved by
the author? What is the general tone of the passage (tragical, lyrical, comical, ironic)?

3) Comment on the punctuation of the paragraph. Why doesn’t the author use full stops?
What effect does it produce? What mood does the whole paragraph have?

4) Pay attention to the part of the sentence in bold. What characteristics does the moon
have, according to the author? This literary device is called a metaphor (the qualities or
identity of one subject are ascribed to another). Find other examples of a metaphor in this
chapter.

5) Mark all the epithets, emotionally-coloured words, idioms etc. How do they help the
author achieve ironic effect?

6) Describe the episode of George and Harris packing from George’s point of view.
Think of the words he might have said, use the words and phrases given below

7) Analyze the speech of the local people commenting on the three men leaving the
house. Does this speech differ from other characters’ speech? What words / phrases seem
unusual / unknown to you? How can we interpret these speech characteristics?

8) Make up a conversation between the neighbours discussing the three men moving
out. Include the versions mentioned in the text (crossing the Atlantics, a wedding, a
funeral...). Use the following expressions to express your opinion, to disagree and to agree

9) Continue the following sentences using the information from the Chapter

10) Why did the author use direct speech in the extract below? Change direct speech
into indirect. Does it produce the same effect? Which variant do you like more?

11) Retell the episode about George playing the banjo from the point of view of George.
Use the following words and expressions

-139-



12) Read the passage describing Reading. Say, why the author pays so much attention
to the historical role of Reading. What effect does he want to reach mentioning the abundance
of historical personalities? Look at the proper names given in bold and say what role they
played in the history of England

13) Decide on the ten keywords you chose form the story and retell the whole text using
the third person narration

14) Role-play the scene when J. and George were getting ready to have their photo
taken and tell how the whole episode ended up.

The proposed set of exercises can be adapted to various artistic authentic texts, which
will allow students to significantly enrich the vocabulary, gain the skill of artistic analysis of
unadapted text, and improve communication skills [3].
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Posib poHOTO SI3bIKA B NMPENOIABAHNH HEMEIKOH JTeKCHKHT
(B paMKax QuCKypca BOJIIEOHBIX CKA30K)
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Hble CKA3KU, YAPAICHEHUSL.

B cmamve ananuzupyemcs 3nauumocmo o00Oyuenus 1eKCuke nocpeocmeoM CKA30YHbIX
MeKCmo8, NPUBEOeHbl Pa3iuitble 6APUAHMBL PAOOMbL C MEKCMOM, d MAKICe YNPANCHEHUSI Ha
Mamepuane 801UEeOHbIX CKA30K, 3aNUCAHKbIX Opambamu I pumm; Kpome mo2o, packpulearom-
csl KIodegble 803MONCHOCMU, NPeOOoCmasisnemble CONOCMABIeHUeM CKA30YHbIX MeKCMOo8 Ha
HeMeyKoM U PYCCKOM A3bIKAX NPU-USYUEHUU NeKCUKU.

B nponiecce npenogaBaHus MHOCTPAHHOT'O SI3bIKAa OJJHUM U3 KITIOUEBBIX ITAllOB CTAHOBUTCS
o0yJeHHe JIEKCUYECKOMY MUHUMYMY, — B paMKax M3y4aeMOM TeMbl, C OIHOM CTOpPOHBI, M Ha OC-
HOBE T€X WM UHBIX YIIPAKHEHUI K TEKCTY, TaK MJIM NHAYE OMMUPAIOLIMXCS HA POJTHOM SI3bIK (BBH-
Jly BAKHOCTH HAJIMUMSI B pacopsHKEHUH 00y4arolerocst 5KkBUBAJIEHTA), — C IPYTOM.

OOyueHue JTeKCHKe HHOCTPAHHOTO S3bIKa CIIOCOOCTBYET PACIIMPEHUIO CIIOBAPHOIO 3araca,
Pa3BUTHUIO ¥ CTYACHTOB CIIOCOOHOCTH BBIPaXKaTh CBOE MHEHHE HA HHOCTPAHHOM SI3bIKE, 3aTIOMU-
HaHHKIO MMM HallMCaHWsI M 3HAYEHUS HOBBIX CJIOB U UX aKTUBHOMY HMCIIOJIb30BAHUIO B peud |3,
c. 10]. Cnenyer, ogHako, NOSICHUTh, HA OCHOBE YETr0o B KaUueCTBE MaTepuaia Juisi 00y4eHHs JIeKCH-
KU 11e716C000pa3HO OpaTh UMEHHO CKa3KH.

[Tomrmo 061IEM3BECTHOM TOUYKH 3pEHUSI O BXKHOW BOCIUTATEIBHOW (PYHKIIUM CKa30YHBIX
TEKCTOB, HE MEHEE LICHHBIM B JIaHHOM IUIaHE sBJsieTcsl yrBepakaeHue T.M. banbIXxuHoii, 3aHu-
Maroleiics uccie0BaHusAMHU B 00J1aCTH MPENOaBaHusl PYCCKOTO Si3bIKa KaK MHOCTPAHHOTO, Ka-
CaTeNlbHO TOTO, YTO «CKa3KH CHOCOOCTBYIOT TOJIEPAHTHOMY YCBOEHMIO PYCCKOW KyIbTYphI» [1,
c. 24]. CnemoBarenbHO, UCTIOIB30BAHUE JICKCHKH, B3SITOM M3 TEKCTOB CKa30K OpatheB [ prmm,
IpU TPENoIaBaHMK HEMEIKOTO s3bIka Oy/eT CrocoOCTBOBAaTh KaK PaCIIMPEHUIO (hUIIOIOTrHYe-
CKOT'0 KPyro3opa CTY/A€HTOB (y4UTHIBasi B TOM YMCII€ MECTO JaHHBIX CKA30K B HEMELIKOM U MHPO-
BOM JINTEpATYypE), TaK U TOJIEPAHTHOMY YCBOEHHIO UHOSI3BIYHOM KYJIBTYPBI.
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