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CRITICAL THINKING DEVELOPMENT IN FUTURE TEACHERS
OF A FOREIGN LANGUAGE WHILE WORKING WITH AUDIO TEXT
IN A FOREIGN LANGUAGE CLASS

L.V. Kazhekina
Vitebsk, VSU named after P.M. Masherov

The problem of meeting the needs of society in highly qualified specialists
IS quite acute all over the world, and the Republic of Belarus is no exception.
The attention of scientists, methodologists, teachers of secondary and higher
schools is attracted by the idea of developing critical thinking due to the lack of
independence, social orientation of the thinking of the younger generation. The
purpose of this article is to offer methods for critical thinking development
among students when teaching them listening comprehension skills in the aca-
demic discipline "Foreign Language" within the framework of 3 phases of the
critical thinking development: challenge, realization of meaning and reflection.

Material and methods. The material applied is the work of scientists,
methodologists, and teachers devoted to the problems of the critical thinking
formation and development while working with textual material in foreign lan-
guage classes.

The work uses general scientific methods of theoretical research (method
of analysis, synthesis, comparison, generalization, method of induction).

Results and their discussion. According to the works of modern educators
and psychologists, critical thinking is defined as “reasonable, reflexive” thinking
(J.A. Braus, D. Wood), which allows you to reason objectively, act logically in
accordance with common sense, and makes it possible to look at things from dif-
ferent points of view, to come to new possibilities of solving the problem.

In our opinion, the important professional qualities that a teacher must con-
stantly demonstrate to his student are: the ability to learn, readiness for changes
and challenges, the ability for non-standard work actions, responsibility and in-
dependent decision-making.

Therefore, for classes in the academic discipline "Foreign Language" it is
necessary to create conditions for the formation of a personality capable of inde-
pendently acquiring the necessary knowledge, skillfully applying them in prac-
tice to solve problems, generating new ideas, thinking creatively, competently

684


https://rep.vsu.by/handle/123456789/31776

working with information, formulating reasoned conclusions and solving new
problems based on all mentioned above conclusions.

In order to teach students to think critically when developing their listening
skills, it is proposed to use the technology of developing critical thinking, in
which work with a foreign language audio text is carried out in 3 stages: the
challenge phase, the meaning realization phase, the reflection phase. These
phases correspond to the traditional stages of learning to listen: before listening,
during listening and after listening. Let's consider them in more detail.

During the challenge phase, the actualization and analysis of the students'
knowledge on the topic under study, the motivation of students, and the structur-
ing of the process of further study of the material take place. To achieve the set
goals, the following techniques are used: "KWF table", "thin and thick ques-
tions", "keywords", "prediction tree".

"Table-KWF" (I know - | want to know - | found out). Students individual-
ly or in pairs record everything they know about the topic of the audio text and
formulate questions to which they would like to receive answers during listen-
ing. After listening, the heard information is correlated with what they had at the
beginning of the lesson.

"Thin and Thick Questions". Students are invited to formulate questions to
the content of the audio text in the form of "thin" and "thick" questions. Next,
the teacher writes a series of questions on the board and asks students to try to
answer them, arguing their assumptions. In the course of working with the table,
questions are written in the left column that require a simple one-word answer -
“thin”. The right column contains questions that require a, detailed answer; or
questions that they themselves cannot answer yet, but would like to find answers
to them - “thick”.

"Keywords". The teacher selects 4-5 key words or phrases from the text
and writes them on the board. Students in the course of individual, pair or group
work make a brief interpretation of these terms, arrange them in a certain se-
quence and make up a story using them. Then, at the stage of reflection, they
look for confirmation of their assumptions, expanding the material.

"Tree of Predictions™ This technique helps to make assumptions about the
development of the storyline. The trunk of the tree is a theme, the branches are
assumptions, the leaves are the rationale for these assumptions, arguments in fa-
vor of one or another opinion.

The phase of understanding the content contains the search for strategies
for solving the problem, theoretical and practical work. While listening to the
audio text, students receive new information, comprehend it, correlate new in-
formation with their own knowledge.

The authors of the pedagogical technology for the critical thinking devel-
opment note that in the process of the semantic stage implemention, the main
task is to maintain the activity of students, their interest and the inertia of
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movement created during the challenge phase. To do this, in the classroom, you
can use the following techniques: "insert", "diary", "Bloom's chamomile"

"Insert”. During listening, students fill out a table with such column head-
ers as “already knew”, “new”, “thought differently”, “it is not clear, there are
questions”. After listening to the audio text, a discussion of the completed tables
takes place.

"A diary". This technique allows students to link the content of the text
with their personal experience. On the left side of the double diary, they write
down those moments from the audio text that made the greatest impression on
them, evoked some memories, associations, puzzled them, caused protest or,
conversely, delight, surprise. On the right, they should comment on what made
them write down that particular quote.

“Bloom's Chamomile”. This technique helps develop skills in answering
different types of questions. Answering simple questions, you need to name
some facts, remember and reproduce certain information. The purpose of clari-
fying questions is to give the person opportunities for feedback on what they
have just said. Interpretive (explanatory) questions usually begin with the word
"Why?". Creative questions contain the particle “would”, elements of conven-
tion, assumption, forecast. Evaluation questions are aimed at clarifying the crite-
ria for evaluating certain events, phenomena, facts. Practical issues are a link be-
tween a theoretically existing problem and options for solving it in life.

During the phase of reflection, the student forms a personal attitude to what
he heard and fixes it either with the help of his own text or his position in the
discussion. At this stage, new ideas and information are expressed in one’s own
words, a holistic understanding and generalization of the information received
on the basis of an exchange of opinions between students with each other and
the teacher, the development of one’s own attitude to the material being studied
and its repeated problematization (new ‘“challenge”). After listening to the text,
the teacher offers students the following techniques: "writing poetry", writing in
a circle, essay. Writing helps develop students' creative and reflective writing
skills. When a verse assignment is offered, it is necessary to choose its type and
explain the structure of the verse to the students.

Conclusion. Having considered some techniques for the development of criti-
cal thinking among students when teaching them to listen in a foreign language
class, we can conclude that these techniques are able to form the skills of working
with various types of information, interpreting and evaluating an information mes-
sage among future foreign language teachers. Students learn to identify contradic-
tions in the text and the types of structures present in it, to argue their point of view,
relying not only on logic, but also on the interlocutor's ideas.

Critically thinking students are able to accept the multipolarity of the world
around them, the possibility of coexistence of various points of view, which in-
stills tolerance in them, they are able to work in a team, they are able to abandon
prejudices.
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Thus, the use of elements of critical thinking technology in teaching a for-
eign language makes it possible to solve a variety of educational, upbringing and
developmental tasks. Participation in various activities in the classroom at the
university will prepare them for the implementation of their own future peda-
gogical activities, in accordance with essential requirements for a teacher.

1. Bobyleva, L. I. Obuchenie aspektam anglijskogo jazyka (fonetike, leksike, grammatike) : metod. rekomendacii / L. I. Bobyleva. —

Vitebsk : VGU imeni P. M. Masherova, 2019. — 42. (In Rus.) URL: https://rep.vsu.by/handle/123456789/17974 (date of application:
01.02.2023).

PA3BUTHE NEJATOTMYECKOTO OBPA3OBAHUSA
HA BUTEBIIUHE (KOHEIL XIX —- HAYAJIO XX B.)

E.B. Kopvimvrko
Bumebck, BI'Y umenu I1.M. Maweposa

W3ydyeHue pa3BUTHS MENAaroruueckoro OOpa3OBaHHUS SIBISIETCA OJHUM U3
BA)KHBIX HAIIPABJICHUI COBPEMEHHBIX HCTOPUKO-IIEJarOTMYECKUX HCCIIEN0Ba-
Hui. CeroJHsi UCTOpUYECKas U MCTOPUKO-TIEAArormyeckasl Hayka pacroJiaraet
JOCTATOYHBIM KOJMYECTBOM pPadOT, OCBEIIAOIIMX BOMPOCH pa3BUTHUS NEAaro-
rudeckoro oopaszosanus B Buredckom perunone: E.H. Bycen [1], 1.B. Jlenucosa
[2], A.B. Hecuactnussiii [3], H.A. Pakosa [4], A.Il. ConoakoB [5], B.B. Tere-
puHa [6] u ap. TeM HE MeHee, 0COOEHHOCTH Pa3BUTHUSA MEAAroru4eckoro oopa-
30BaHMs Ha BureOumne B nepuoa koHua X1X — Hayana XX BEeKOB U3y4YEHbI He-
noctaroyHo. [lomoOHoe uccneaoBaHuE MPENCTaBIsSET HECOMHEHHBIA MHTEPEC
U1t (popMHpPOBaHUS LIETOCTHOTO MPECTABICHUS JAaHHON TEMBI.

[lenb craThu — BBISIBICHHE OCOOEHHOCTEN Pa3BUTHUS NEIaroru4eckoro 00-
pa3zoBanus Ha Butebmune (koH. XIX — nay. XX BB.).

Marepuan u MetToabl. MaTepruaniom 11l UCCIIE0OBAaHUS SIBUJIACh Hay4dHast
JauTepaTypa 1o 3asBICHHON IpobiieMaTHKe, IpeaCcTaBlIeHHas paboTaMu COBpe-
MEHHBIX OeJIOpYCCKUX HccieaoBaTeneil. Peann3oBaHbl cieayomue METOIbI HC-
CJIeIOBaHUA: aHAJIU3 U 0000IIeHHEe HAYYHOU JUTepaTyphbl IO BONpPOCaM pa3Bu-
THUS MEJaroru4eckoro oopazoBanusi Ha ButeOmmHe ykazaHHOTO EPUOJA.

Pe3yabTarsl U ux o0cy:xkaenue. B nauane XX Beka ropon Butedck ObLn
neHTpoM BureOckoii ry0epHum, BXOAUBIIEH B cocTaB «3amaaHoro kpas». Kpo-
Me TOro B coctaB ButeOckoil ryOepHUM BXOAMJIA TIOYTH BCS TEPPUTOPHUS HbI-
HemHed BurteOckoil obsacTu, 3a UCKIIOUEHUEM HEKOTOPBIX parioHoB. Kommue-
CTBO XHTeJIeH B TYOSpHUH NMPEBBIIIATI0 OJUH MUJLJIHOH.

HecmoTpst Ha Takyto OOJBIIYIO TEPPUTOPUIO U OTPOMHOE KOJIMYECTBO Hace-
nenusi BureOckas rybepHHs He MMena BeIcIIero yueOHoro 3aBeeHus. JKenatomime
HOJIY4UTh BBICIIEE 00pa30BaHUs BBIHYKACHBI ObLIM Ye3KaTh 3a MpPEeAebl CBOETO
Kpas. bmmkaiimmm TakuM MecToM ObLT ropoa BuilbHO, Ha TEppUTOPUN KOTOPOTO
OBbLIO Pa3MEIIECHO JBA YUYUTEIbCKUX HHCTUTYTA (PYCCKUN U €BPEUCKUI).
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